
Welcome to the Oakdale High School Advanced Placement United States History for the 2011-2012 School Year.  A. P. U. S. History is a challenging course that is meant to be the equivalent of a lower division college course and can earn students college credit.  It is a two-semester survey of American history from the Age of Exploration and Discovery to the present.  Solid reading and writing skills, along with a willingness to devote considerable time to homework and study, are necessary to succeed.  Emphasis is placed on critical and evaluative thinking skills, essay writing, interpretation of original documents, and historiography.  A 3-5 page summer research paper about an assigned topic in United States history and a book report about Upton Sinclair’s The Jungle are requirements for this course (Appendix 1.)
Objectives: The primary objective of this class is to prepare students to be creative, responsible and conscientious citizens.  An important secondary objective is to provide students with a comprehensive, college-level course on the history of the United States, providing them with information on the political, social, economic, cultural and military history and traditions of our nation, in accordance with established California state social studies standards for the 11th grade.  Additionally, a third goal is to best prepare all students to pass the national A. P. U. S. history test in early May 2012.  Within those broad parameters, students will:
· Master a broad body of historical knowledge
· Demonstrate an understanding of historical chronology

· Use historical data to support an argument or position

· Differentiate between historiographical schools of thought

· Interpret and apply data from original documents, including cartoons, graphs, letters, etc.

· Effectively use analytical skills of evaluation, cause and effect, comparison and contrast

Course Texts and Readings: 
Brinkley, Alan. American History-A Survey, Boston et al, McGraw-Hill College, 2003 (primary 

    textbook)
Bowen, Catherine Drinker. Miracle at Philadelphia, Boston, Little, Brown and Company, 1986
Danzer, Gerald A. Maps in Context: A workbook for American History, Boston and New York, 

    Bedford/St. Martin’s, 2004

Sinclair, Upton. The Jungle, New York, Bantam Books, 1981
Primary source materials as provided in Agel, Jerome B. We, The People: Great Documents of the American Nation, New York, Barnes & Noble Books, 1997 and from various Internet sites
General Information You have chosen to take a demanding, COLLEGE LEVEL survey course in U. S. history.  As such, I shall expect much more from you than I would of students in standard history classes.  I expect you to read the entire textbook as well as several additional materials.  I also expect you to do more than memorize names, dates and facts: I expect you to analyze, form conclusions, and fully and firmly support those conclusions both orally and in writing.  If we are successful in this academic endeavor, you will also synthesize material and challenge, then enhance or change, your previous thinking about the history of our nation.

Course Organization

Workload: Prior to summer vacation, students will receive a class on how to analyze historical evidence and interpret historical events as presented in the scholarly materials they will have to research to complete their summer projects.

During the summer, students will be required to research an assigned topic and then write a 5-7 page term paper as well as read Upton Sinclair’s The Jungle and write a report about same (see Appendix 1).

During the school year, the teacher will provide students with reading guides: groups of questions about each chapter that will serve as bases for class discussions.  Classes will generally involve going over those questions and discussing additional topics that will call upon students’ higher level critical thinking skills.  Additionally, the teacher will augment discussions with PowerPoint presentations that require students to analyze and interpret maps, statistical tables, works of art, pictorial and graphic materials and other sources.  Periodically, we shall also engage in short in-class group projects to enhance learning.  Most of those projects will require students to compare and contrast primary source documents about a particular historical period.
Students will be tested weekly.  About every second week, students will take tests that generally cover two to three chapters from the textbook, plus any augmentation materials presented.  Those tests will include both objective and essay questions.  On weeks when standard tests are not given, students will take an essay test on a topic being studied at that time.  Some of those essays will be Document Based Questions (DBQ), in which students will have to interpret and analyze a series of documents regarding a particular period and then respond to a prompt about them.  Those essays will require students to both address the documents and weave in supporting historical facts.  Additionally, students will periodically be assigned take home essays, which they must complete and submit on a specific date (normally 24-hours after the essay is assigned.)
At the end of the first semester, all students will take a semester final exam.  At the end of the second semester, all students will be required to take a comprehensive exam covering the entire year’s course.  Semester finals will cover material in consonance with the national Advanced Placement test in United States history and the California state standards for 11th grade history.  In late March or early April, students will also take the California state test in United States history, as part of school-wide state testing.
Course Content: A. P. U. S. history surveys the period beginning with pre-Columbian Native American societies and ending with international affairs and domestic changes up to about 2004.  The course will mostly follow a chronological path; however, some topics or issues, (such as the status and rights of women, Native Americans, Hispanics and African Americans; U. S. foreign policy; and developments in art and music) will bridge and overlap chronological time periods.  

An important part of the class will include development of key skills.  Consequently we shall work to improve your skills in how to successfully address multiple-choice questions of the type found on the AP exam.  As such, we shall work to help you understand the breadth of material, often from several different sources, not simply recall facts.  We shall also work extensively to improve your skills as a history writer.  As such, I shall thoroughly and critically grade the aforementioned weekly essays.  I encourage students to review, consider, and apply any corrections or suggestions I include in my evaluation of your essays.  I also strongly encourage students to develop as strong a vocabulary as they can during the course of this school year.  

The AP Exam in U. S. History One of the goals that I stated on page 1 was to prepare each of you to take, and pass, the national Advanced Placement Examination, scheduled the morning of May 4, 2012.  Taking the AP exam is an option, not a requirement for this course.  Whether or not you take the national exam will have no affect on your grade in this class.  I strongly recommend that you do take it, however, because colleges and universities are now more interested in seeing that you completed the whole AP course by taking the exam.  Students who successfully complete this exam may receive advanced placement and/or course credit at many colleges/universities (some of our alumni/ae have received as many as 6 units of U. S. history course credit for passing the test); however the individual colleges and universities, and often departments within those institutions, not the College Board, determine what constitutes a “passing” score and whether or not to assign academic credit.

Homework and Class work This course will be very demanding on students’ time, requiring considerable homework.  To be successful, you will probably have to do at least 6-10 hours of reading/homework a week.  In-class work will be devoted to ensuring your understanding of what you have read in the textbook and other materials, as well as developing the requisite skills you will need to excel on all aspects of the test.  In-class assignments will include, but not be limited to, supplementary readings, geography exercises, time period evaluations, oral presentations, group discussions, quizzes, and objective and essay tests.  I shall try to give you at least one week’s notice before major tests.  Additionally, most quizzes will be announced ahead of time, but some may be unannounced.  The bottom line is simply: to get the most out of the classroom instruction, you need to keep up with the reading.

Participation It is very important that you participate in all activities in a positive, constructive manner.  Much of our class work will involve the Socratic teaching style—where I ask questions regarding your reading assignments.  Generally, to better prepare you for the Socratic sessions, I will provide you with study sheets, based on the readings for a particular evening.  You will receive participation points for the quality as well as quantity of your participation during these sessions.  The best way to earn maximum participation points is to come prepared with your material, and work to the best of your ability, each day.  At the end of each week, students will be required to submit for grade the completed questions and answers for that week’s material.
Class Notebooks I encourage each student to maintain a yearlong notebook.  I shall issue you guidelines about how that notebook should be set-up.  Because your notes and materials will be extensive, I encourage you to devote one 3-ring binder to this class and to purchase a 3-inch, and perhaps a 5-inch, binder.  Additionally, I recommend that you purchase and devote 2-3 packages of loose-leaf binder paper to this class.

Course Outline:

Unit 1: Preliminary
Prior to beginning summer vacation, students will receive a basic class on analysis and interpretation of historical documents, including artifacts, maps, graphs, primary source materials and secondary source materials.  Students are then assigned a summer work project (Appendix 1).  During the first week, students will receive in-depth instruction in analysis and interpretation of a wide variety of primary sources as well as secondary sources, including documentary material, maps, statistical tables, works of art, and pictorial and graphic materials.  Students are provided instructions in the concepts of categorizing documents, recognizing bias in documents, and gleaning historical evidence from documents.  Additionally, students will work on enhancing writing skills by concluding the unit with a DBQ examination.
Unit 2: Colonial History to 1775
Readings: 
Brinkley, Chapters 1-4
Handouts: The Iroquois Confederation Constitution

      The Mayflower Compact


      The Maryland Act of Toleration

      The Albany Plan of Union (Franklin)


      Patrick Henry’s “Give me liberty, or give me death” speech

Themes:

1. The emergence of American cultural traits and the factors that contributed to them

2. Emerging regional patterns and how they involved

Content: 

1. Motives and methods of colonization: Spain, Portugal, Netherlands, France, Britain

2. Push-pull factors bringing colonists to the New World

3. Comparison and contrast of Southern, middle and New England colonies with regard to political, economic, social and religious patterns

4. Cultural differences that emerged between Americans and Europeans

Evaluations:

1. Chapter 1-2 Test

2. DBQ on Colonial America

3. Chapter 3-4 Test

4. Student participation in class discussions

Unit 3: Independence and Constitution (1775-1789)
Readings:
Brinkley, Chapters 5-6

Miracle at Philadelphia, Ch VIII, “America Divided; Sherman’s Compromise”

Handouts

The Declaration of Independence

The Paris Peace Treaty

The Articles of Confederation (skim)

The Northwest Ordinance

The United States Constitution

The Jay Treaty
Washington’s Farewell Address

Themes:
1. How the French and Indian War led to the American Revolution

2. How colonists reevaluated their relationship with Great Britain and with each other

3. How the Declaration of Independence reflected the ideas of the Enlightenment

4. The prosecution of the War of Independence 

5. The place of the American Revolution in world developments of the time

6. The impact of the colonial experience on post-independence government—the conflict between national power and states’ rights
7. The development of the United States Constitution and the Bill of Rights

8. The emergence of political parties and the factors that divided them

Content: 

1. Problems begin between Great Britain and its North American colonies after the British realize the economic costs of the French and Indian War and change policies
2. Various techniques colonists used in responding to new British rules and demands

3. An analysis of the Declaration of Independence

4. The military history of the war and American society and government during the war

5. Government under the Articles of Confederation
6. The constitutional Convention (personalities, compromises, controversies and ratification)

7. Hamilton v. Jefferson

8. Early domestic and foreign policy

a. Problems with France

b. The Alien and Sedition Acts and the concept of nullification

Evaluations:

Ch 5-6 Test

In-class essay on the philosophical foundations of the Declaration of Independence

Take home essay: “To what extent can the compromises of the Constitutional Convention serve   

   as an example for the government of the United States in 2008? 
Student participation in class discussions”
Unit 4: The Age of Jefferson and the Growth of Nationalism

Readings: 

Brinkley, Ch 7-8

Handouts

Marbury v. Madison (1803)
The Adams-Onis Treaty (1819) 
The Monroe Doctrine (1823)
Themes:

1. The peaceful transfer of power from one party to another

2. Marshall and judicial activism (contrast with concept of judicial restraint)

3. Changes in party positions

4. National growth and the growth of nationalism

Content:

1. The Age of Jefferson

2. Changes in party positions—centralized to decentralized

3. The Louisiana Purchase

4. Diplomatic issues

5. The War of 1812: Causes, Conduct, Consequences

6. The Era of Good Feelings

7. The Rise of Nationalism

8. Diplomatic Achievements

9. Marshall Court Rulings and Precedents

10. The Monroe Doctrine

Evaluations:

Ch 7-8 Test

DBQ: “A New Nation—Washington through Jefferson”

Build a chart of the key decisions of the Marshall Court with analysis of each decision as to its 

   long-term significance to American jurisprudence

Student participation in class discussions

Unit 5: The Age of Jackson

Readings:

Brinkley, Ch 9-10

Political Cartoon Handout
Other handouts

Themes: 

1. The emergence of the second American party system

2. The emergence of “egalitarianism” (the Common Man) in American politics

3. Geographical and economic expansion

4. Changes in population, transportation, business, industry, labor and society

Content:

1. Jackson and the rise of mass politics
a. The Spoils System

b. The Tariff of Abominations and nullification

c. The Bank War

d. Cherokee Removal

2. Population changes, immigration and Nativism

3. Enhancements to internal transportation systems

4. The rise of the factory and the factory system

5. The Lowell-Waltham System and the beginnings of the American labor movement

6. Changes in American Society

Evaluations:

Ch 9-10 Test

Take home essay: Interpret and analyze a packet of political cartoons about the Jackson Administration

DBQ: An Analysis of the Jackson Administration

First Quarter Benchmark examination

Student Participation in Class Discussions

Unit 6: Antebellum Culture

Readings: 

Brinkley, Ch 11-12

Handouts

“I will be as harsh as truth,” from The Liberator
Brook Farm constitution
The Declaration of Sentiments and Resolutions

Thoreau: “On Civil Disobedience”

Themes:

1. The Southern Cotton Culture

2. Slavery

3. Reform movements and the American Character

Content:

1. How cotton dominated the southern economy and southern society

2. Slavery as a social and economic institution
3. Reform movements: transcendentalism, the call for women’s suffrage, abolitionism, the asylum movement and the early temperance movement

Evaluations:

Ch 11-12 Test

DBQ: Reform movements of the mid-19th century

Student participation in class discussions

Unit 7: Sectionalism, The Civil War and Reconstruction
Readings: 

Brinkley, Ch 13-15
Article: “Sumner” Smithsonian Magazine
Handouts

The Missouri Compromise

The Oregon Treaty of 1846

Polk’s request to Congress for a declaration of war with Mexico

The Supreme Court’s majority opinion (Chief Justice Taney) in Dred Scott v. Sanford 

   (1857)

Lincoln’s “House Divided” speech of 1858

South Carolina’s statement of secession

Lincoln’s First Inaugural Address

The Emancipation Proclamation

The Gettysburg Address

Lincoln’s Second Inaugural Address

Walt Whitman: “O Captain! My captain!

Themes:

1. Geographical expansion

2. Sectionalism

3. Slavery and the causes of the Civil War

4. Secession and war

5. Reconstruction issues and plans

6. The struggle for equality

Content:

1. Manifest Destiny and the war with Mexico
2. The politics of slavery

a. Missouri Compromise

b. Abolitionism

c. The Compromise of 1850

d. Kansas-Nebraska Act and Bleeding Kansas

e. Dred Scott v. Sanford (1857)

f. Lincoln-Douglas Debates

g. John Brown’s Raid

h. The Election of 1860

3. Military strategies, strengths and weaknesses, events and outcomes

4. Social, economic and political effects of the war

5. Differing plans for Reconstruction and politics

6. The South during Reconstruction

7. 1877 compromise and home rule in the South

Evaluations:

Ch 13-15 Test

DBQ: The Crises of the 1850s

Pressure paper essay regarding Reconstruction
Historical News Conference—each student will be assigned the role of a historical figure from the years prior to the Civil War, the Civil War itself, or Reconstruction.  Each student must perform scholarly research on that individual and be prepared to make a 3-4 minute opening statement and then field and correctly respond (as their historical figure would have) to two questions from student reporters.  Each student will also be assigned the role of reporter for the news conference of two other figures from the period.  He or she must prepare at least two questions to pose to those figures.

Student participation in class discussions

Note: following Chapter 15 we shall prepare for and take the Fall Semester final examination, which will include objective questions and an essay.
Spring Semester

Unit 8: The West and the Rise of Industry 

Readings: 

Brinkley, Ch 16-17

Political cartoon packet

Handouts


The Treaty of Laramie (1868)


The Carnegie Memorandum (1868)

The Black Hills Treaty (1877)


Chief Joseph’s surrender statement (1877)


The Dawes Act (1887)


The End of the Frontier statement (1893)

Themes:

1. The post-war economy

2. Native American relations

3. The social, economic and political effects of industrialization

Content:

1. The growth of the West
2. The cattle industry

3. Native Americans

a. Plains Wars and reservation policy

b. The Dawes Act

c. Comparison of reform attitudes toward African Americans and Native Americans in the late 19th Century

4. Industrial growth

5. Business tycoons: methods, accomplishments, philosophies

6. The rise of organized labor

7. Changing conditions

8. Government support and actions

9. Changing conditions

10. Unions, leaders, methods, successes and failures

Evaluations:

Ch 16-17 Test

Take home essay: Interpret and analyze a packet of political cartoons about the Robber Barons and the rise of organized labor

In-class essay: Compare and contrast reform attitudes toward African Americans and Native Americans during the period studied
Student participation in class discussions

Unit 9: Urbanization and Politics in the 1880s
Readings: 

Brinkley, Ch 18-19
Handouts


“Booker T. Washington Represents the Negro Race” (1895)


Emma Lazarus: “The New Colossus”


The Populist Party Platform (1892)


The Supreme Court’s majority opinion in Plessy v. Ferguson (1896)

Themes:

1. Immigration, migration and urbanization

2. Leisure and high culture
3. Political alignment and corruption in the Gilded Age

4. The Role of government in economic growth and regulation

Content:

1. Booker T. Washington’s and W. E. B. DuBois’s leadership styles and programs
2. Immigration, migration and urbanization in the late 19th century

3. Leisure and high culture in the late 19th century

4. Social and cultural developments in the late 19th Century

5. Gilded Age politics

a. Party alignment

b. Political corruption and reform

6. Agrarian Revolt and the rise of Populism

7. The Money Crisis of the late 19th century
Evaluations:

Ch 18-19 Test

Take-home essay: Compare and contrast urban life with rural life in the late 19th century
In-class essay: The politics of the 1880s

Student participation in class discussions

Unit 10: Progressivism, Imperialism and World War I 
Readings: 

Brinkley, Ch 20-23
Handouts

Mahan: “The Influence of Sea Power Upon History”
Edmund Morris: “Theodore Roosevelt”

Statement of the U. S. annexation of the Hawaiian Islands (1898)

The Spanish-American War Treaty (1899)

John Hay: “Open Door Note” of July 3, 1900

The Pure Food and Drug Act of 1906

President Wilson’s 14 Points 
The Treaty of Versailles

Eugene V. Debs: Statement prior to being sentenced to prison (1918)

Themes:

1. The changing role of the U. S. in world affairs—from isolationism to world power

2. Theodore Roosevelt, Taft, Wilson: Conservatives as Progressives (reform to preserve)
3. U. S. motives in World War I and post-war agreements

4. Presidential and congressional roles in policy management
Content:

1. Reasons for new interest in world affairs
2. Alfred Thayer Mahan: the philosophy behind U. S. imperialism

3. The Spanish-American War

a. Cuban situation and U. S. reaction

b. Military preparedness and action

c. Treaty provisions

d. Philippine annexation—debate and results

4. Progressive reformers at the state and local levels

a. Muckrakers

b. State/local reforms

5. T. Roosevelt, Taft, and Wilson administrations respond to the Progressive movement

6. Open Door Policy and the Roosevelt Corollary

a. Hay and the Open Door Notes

b. Big Stick diplomacy

c. Panama intervention and the Panama Canal

7. Taft’s Dollar Diplomacy

8. Wilson’s Missionary Diplomacy

9. World War I: from neutrality to “the war to end all wars”

10. The U. S. experience in France

11. World War I at home

a. Economic impact

b. Harassment of German Americans

c. Women and minorities

d. Espionage and Sedition Acts

e. Business and Labor relations

f. The Creel Committee—wartime propaganda

12. Post-war diplomacy, treaty negotiations and rejection of the Versailles Treaty

Evaluations:

Ch 20-23 Test

DBQ: U. S. imperialism in the late 19th century

Take home essay: Compare and contrast progressivism and populism

In-class essay: Evaluate U. S. foreign policy between 1896 and 1919

Student participation in class discussions

Unit 11: The 1920s and 1930s 
Readings: 

Brinkley, Ch 24-26
Primary source materials for analysis:


Political cartoons

Herbert Hoover’s statement on republicanism ((1928)


Franklin D. Roosevelt’s First Inaugural Address (1933)


Transcript from FDR’s fireside chat regarding the bank holiday (1933)


The Tennessee Valley Authority Act


FDR’s statement prior to signing the Social Security Act


Executive Order establishing the Works Progress Administration

Themes:

1. The 1920s

a. Post-World War I compared to post-Civil War Nativism, laissez-faire, farmers and attitudes toward reform

b. Cultural conflicts

c. Revolution in manners and morals

2. The 1930s

a. The role of government in society and the economy

b. Political realignment

c. Human suffering and response to the Great Depression

Content:

1. The 1920s:
a. Post-war recession and agricultural problems

b. Intolerance and the resurgence of the KKK

c. Immigration restriction and intolerance (Sacco and Vanzetti) 

d. Racial issues: Marcus Garvey and the Back to Africa Movement

e. Prohibition and Organized Crime

f. The Harlem Renaissance

g. The Jazz Age culture, youth rebellion and the literature of disillusionment

h. Business: setting the stage for depression

i. Harding, Coolidge, and Hoover administrations

i. Scandals

ii. Trickle-down economics

iii. The Business of America is Business

2. The 1930s

a. Hoover’s v. Roosevelt’s approaches to the Depression

b. New Deal Legislation—effectiveness and criticisms

c. Supreme Court reactions and the court-packing plan

d. The Dust Bowl and demographic shifts

e. Extremist alternatives: Coughlin, Long, Townsend

f. Political party realignment

Evaluations:

Ch 24-26 Test

DBQ: U. S. Immigration Policy

DBQ: The New Deal

In-class essay: Causes of the Great Depression

Third Quarter Benchmark exam

Student participation in class discussions

Unit 12: World War II and the Origins of the Cold War
Readings: 

Brinkley, Ch 27-29
Handouts: primary source materials 

Einstein’s letter to FDR urging nuclear research


FDR’s “Arsenal of Democracy” speech (1940)


The Burke-Wadsworth Act (peacetime draft) (1940)

FDR’s executive order banning discrimination in national defense industries (1941)


FDR’s “A date that will live in infamy” speech (Dec. 8, 1941)


The Atlantic Charter (1941)


The G I Bill of Rights


President Truman’s speech to the nation on the occasion of V-J Day


Winston Churchill’s “Iron Curtain” speech (1946)


The Marshall Plan (1947)


President Truman’s executive order eliminating segregation in the military


The North Atlantic Treaty


President Truman’s statement on ordering the U. S. into the Korean War


President Truman’s statement on firing General of the Army MacArthur

Themes:

1. Factors that led to U. S. involvement in World War II
2. Comparison of U. S. preparedness, leadership, and long-range thinking: World War I and World War II

3. U. S. adopts a new role as peacetime leader in post-war world

4. Domestic issues during World War II and the early post-war period

Content:

1. U. S. response to aggression—neutrality legislation, Lend-Lease Act
2. U. S. response to Japanese attack on U. S. Pacific installations

3. Military Strategy

a. Germany First

b. Second Front Debate

c. Island Hopping

d. Atomic Bomb

4. Home front

a. Relocation of Japanese Americans

b. Women and Minorities in the Workplace

c. Demographic Impact

5. Wartime Diplomacy and Cooperation

a. Atlantic Charter (Compare to 14 Points of Wilson)

b. Wartime Conferences

c. United Nations Founding and Participation

6. Splintering of Wartime Alliance and Adoption of Containment

a. Berlin and German Division

b. The Truman Doctrine

c. The Marshall Plan

d. NATO vs. Warsaw Pact

e. Korea

Evaluations:

Ch 27-29 Test

Take home essay: Compare and contrast U. S. post-war diplomacy after World War I to that following World War II

In-class essay: The Home Front
Student participation in class discussions

Note: during this period, students will take the California state test in United States history

Unit 13: Post-War Domestic Issues

Readings: 

Brinkley, Ch 30-31
Handouts


Richard Nixon’s Checkers Speech (1952) 


The Supreme Court’s majority opinion (Chief Justice Warren) in Brown v. Board of 

   Education of Topeka, KS (1954)

U. S. Senate statement of censure of Senator Joseph McCarthy (R-WI)

President Eisenhower’s Farewell Address (military-industrial complex)

President Kennedy’s speech pledging to land a man on the moon by 1969 (1961)

President Kennedy’s statement on signing legislation initiating the Peace Corps

Newton Minow’s characterization of television as “a vast wasteland” (1961)

Martin Luther King’s “I have a dream” speech (1963)

The Voting Rights Act of 1965

The Civil Rights Act of 1968

President Nixon’s resignation speech
President Ford’s pardon of Richard Nixon

President Carter’s “Malaise Speech” (1979)
Themes:

1. How the New Deal and the U. S. experience in World War II influenced post-war society including the government’s role in society
2. Struggle for civil liberties and civil rights

3. Checks and balances at work in American politics

Content:

1. The Truman Administration
a. The Fair Deal

b. The G. I. Bill of Rights

c. The Taft-Hartley Act

d. The 22nd Amendment

e. The 1948 election

2. The Eisenhower Administration

a. McCarthyism and the HUAC

b. Modern Republicanism

c. The Interstate Highway Act

d. Brown v. Board of Education, Topeka, KS (1954) and Little Rock’s Central High School

e. The Warren Court

3. The Kennedy/Johnson Administrations

a. The Civil Rights Movement

b. The War on Poverty and the Great society

c. The Counterculture and Anti-Establishment Movements

4. The Nixon/Ford Administrations

a. Political unrest—The Crisis of Authority

b. The 1972 election and Watergate

c. Oil crisis and economic slowdown

d. Pardon and reaction

5. The Carter Administration

a. Economic problems

b. Malaise

Evaluations:

Ch 30-31 Test

DBQ: Civil Rights—analysis of position statements by various civil rights leaders
Student participation in class discussions

Unit 14: Foreign Policy: Eisenhower to George H. W. Bush
Readings: 

Brinkley, Ch 32-33

Handouts


President Kennedy’s speech to the American people during the Cuban Missile Crisis

The Shanghai Communique (1972)


The War Powers Resolution (1973)


Treaty Concerning the Permanent Neutrality and Operation of the Panama Canal (1977)

Themes:

1. Cycles of freezes and thaws in East-West relations

2. The Vietnam War

3. Human rights v. strategic self-interest in policy formation

4. Interrelationship of foreign policy and economic stability

Content:

1. Eisenhower, John Foster Dulles and Massive Retaliation (Brinkmanship)

a. Asian policies

b. Peaceful coexistence

c. The U2 incident

d. Beginnings of Vietnam involvement

2. Kennedy

a. Flexible response

b. Aid for social and economic development

c. The Peace Corps

d. The Alliance for Progress

e. Southeast Asia military and economic aid

f. Bay of Pigs and the Cuban Missile Crisis

3. Johnson and the Vietnam War
4. Nixon/Ford

a. Vietnamization

b. The Nixon Doctrine

c. China

d. Détente

5. Carter

a. Human rights policies

b. The Camp David Accords

c. The Panama Canal Treaties

d. SALT II, Afghanistan and the Olympic Boycott

e. Iran Revolution and the hostage crisis

6. Reagan

a. “The Evil Empire”

b. The Strategic Defense Initiative

c. The End of the Cold War

7. George H. W. Bush

a. Refocus of foreign policy post-Soviet Union

b. Panama and Operation Just Cause

c. Operations Desert Shield and Desert Storm

Evaluations:

National A. P. U. S. history test

Student participation in class discussions

Unit 15: Post-Exam Activity: 

1. Historical News Conference—each student will be assigned the role of a historical figure from the years between 1900 and 1990.  Each student must perform scholarly research on that individual and be prepared to make a 3-4 minute opening statement and then field and correctly respond (as their historical figure would have) to two questions from student reporters.  Each student will also be assigned the role of reporter for the news conference of two other figures from the period.  He or she must prepare at least two questions to pose to those figures.

2. Spring Semester final exam: multiple choice questions and an essay

Appendix 1: Summer Work

Oakdale High School

Advanced Placement United States History

Mr. Simoncini

2011 Summer Work Requirements

All students enrolled in Advanced Placement (AP) United States history for the 2011-2012 school year will be required to complete three specific assignments during the summer. One will be due on Friday, July 22, 2011 and the other two will be due on the first day of classes, scheduled for August 10, 2011.  The purpose of this information sheet is to enumerate those requirements.  The teacher expects students to complete each of the following assignments demonstrating a very high level of quality in their work.

Project 1: Students will be required to prepare an 800-1,000-word (3-5-page), double-spaced, typewritten research paper.  At the summer work class meeting in May 2011, I shall arbitrarily assign specific topics to individual students (see attached sheets).  Each student must perform research on and write his or her paper about the topic that he or she is assigned.  There will be no trading of topics between students.  Additionally, I shall not grant permission for alternate topics. I shall, however, be available during most of the summer to provide assistance with research as needed.  Papers are due on Friday, July 22, 2011.  I may extend that due date to a later time if unforeseen circumstances pertaining to MY situation warrant a change.  On the due date, students may bring their papers to Oakdale High School classroom F-11 between 9:00 a.m. and noon, or to our home between 1:00 p.m. and 6:00 p.m. (I shall notify students of our home address during the aforementioned summer work class meeting.) Students desiring to submit their papers before the due date (something that I would welcome) may do so, so long as they call me or send me an e-mail (psimoncini@oakdale.k12.ca.us) ahead of time to coordinate their early submission.  Unless a student’s scheduling problems have been previously coordinated with me, students who fail to turn-in their research papers on July 22nd will be involuntarily dropped from the course.  

Project 2: Students also must prepare a poster, about their research paper topic, that is suitable for hanging on the classroom wall.  

Project 3: Students will be provided a copy of The Jungle, by Upton Sinclair.  Students must read the book and write a 2-3 page paper (typed, double spaced) analyzing Sinclair’s description of the lives of immigrants and his description of abuses of the meat-packing industry in Chicago, Illinois in the early years of the 20th century.  Note: the book covers more than just the aforementioned topics; however, students are to focus their work solely on how Sinclair treats immigrants and the meat-packing industry.

The term paper will be worth 100-points, the book report will be worth 75-points, and the poster will be worth 50-points.  I shall include the 225-points for summer work in the First Quarter grade book for each student, which will also become part of that student’s First Semester grade.

During the summer, please feel free to contact me by e-mail should you have any questions about these projects or any other issues pertaining to this course.  My e-mail addresses are: psimoncini@oakdale.k12.ca.us and becpete@msn.com.  Additionally, as the summer progresses, students should periodically check the class website (http://psimonciniohs.net) for announcements and possible changes to due dates.

Oakdale High School

Advanced Placement United States History

Mr. Simoncini

2011 Summer Term Paper Topics

Student

     Topic
1
 Key decisions, with analysis, of the Supreme Court under Chief Justice John Marshall
2
Discuss the key events and evaluate the U. S. experience in Vietnam, 1964-1973
3
Provide biographical sketches and contrast the philosophies of W.E.B Du Bois and Booker T. Washington
4


      William Jennings Bryan

5


      Reconstruction—1865-1877—outline and evaluate

6


      The Social Gospel

7


      Progressivism, to include key people and events

8


      Harry Truman’s policy of containment

9
U. S. foreign policy, 1932-1941, including neutrality, isolationism and the lend-lease program

10


      U. S. foreign policy during the Age of Imperialism—1890-1917

11
 

      Nativism, prejudice and U. S. immigration policy—1880-1930

12


      The Compromises of the Constitutional Convention

13


      J. F. Kennedy’s foreign policy and challenges to that foreign 

policy

14
Key pre-Civil War legislation and court decisions (Missouri Compromise, the Wilmot Proviso, the Compromise of 1850, the Kansas-Nebraska Act and Dred Scott v. Sandford (1857)

15
The Warren G. Harding presidency (including foreign policy, the Teapot Dome Scandal, Harding’s cabinet, and his overall performance as president)
16
The U. S. under the Articles of Confederation (evaluate the effectiveness of the Articles, discuss Shay’s Rebellion and the Northwest Ordinance)
17
The Progressive Amendments (16-19)—what they were and why they came to be

18
Evaluate the presidency of Lyndon B. Johnson (November 22, 1963-January 20, 1969)

19
Key panics, recessions and depressions in U. S. history—causes, effects, and recoveries
20
Religious fundamentalism in the U. S., 1910-1930—including a discussion of Billy Sunday and the Scopes “Monkey” Trial
21
Techniques used by southern states to get around the 14th and 15th amendments (poll taxes, literacy tests, grandfather clauses, Jim Crow laws and how and when they were eventually overcome)

22


     The New Deal—policies, programs, problems

23
U. S. Government domestic reactions to the perceived Communist threat, 1918-1990 (Red Scare, Palmer Raids, Sacco-Vanzetti, HUAC, McCarthyism, bomb shelters, etc.)
24
The Road to Revolution—causes of the American Revolution, 1763-1775
25
Alexander Hamilton, with primary focus on his Federalist politics and his financial plan as Secretary of the Treasury
26
Key decisions, with analysis, of the Supreme Court under Chief Justice Earl Warren
27


      Significant events of the Civil Rights Movement—1954-1970
28


      Jacksonian Democracy—the political philosophy of Andrew Jackson
29


      Henry Clay
30


      John C. Calhoun
31
The history of U. S. inter-American foreign policy: James Monroe to Bill Clinton (Monroe Doctrine, Roosevelt Corollary, Dollar Diplomacy, Missionary Diplomacy, the Alliance For Progress
32


      Evaluate the presidency of Richard M. Nixon
33


      Evaluate the presidency of James E. (Jimmy) Carter
34


      The Tet Offensive of 1968—what happened and the effects
35


      Significant events in the United States during the pivotal year of 1968
36


      The Evolution of the American Labor Movement—1830-1960

37


      The contributions of Thomas Jefferson: 1776-1808 to the U. S. 
      political tradition

38
Compare and Contrast the Civil Rights philosophies of Martin Luther King, Jr., Malcolm X, Stokely Charmichael, Angela Davis and the Black Panthers
39
An overview of life in American cities—1860-1960: immigrants, key innovations and inventions (running water, fire departments, etc.), settlement houses, Jacob Riis, political machines
40
Evaluate Herbert Hoover’s domestic policies: 1929-1932 (response to the stock market crash, response to the Bonus Army, agricultural policy, public works projects)
41
Compare and contrast reasons for English colonization between New England, the Chesapeake region, and the Middle Colonies and discuss differences in life within those regions

42
Discuss key religious movements and events in the U. S., 1620-1940: Puritanism, the Great Awakening, the Second Great Awakening, Transcendentalism, Mormonism, Social Gospel, etc.

43


      Cesar Chavez and the history of the United Farm Workers Union

44
Prohibition—discuss the background, key events, and evaluate that period of U.S. history
45
Background philosophies contributing to the Declaration of Independence 
46


      U. S. currency policy from Andrew Jackson to Franklin D. Roosevelt

47


      Evaluate the presidency of Franklin D. Roosevelt

48


      Evaluate the presidency of Ronald W. Reagan

49
The Robber Barons—who they were, what they did, and evaluate their overall long-term significance to the U. S. economy (Carnegie, Rockefeller, J. P. Morgan, Vanderbilt)
50
The Populist movement—causes, key people, policies advocated

Oakdale High School

Advanced Placement United States History

Mr. Simoncini

2011-2012 Class Summer Work Contract
I, ___________________________________________, have read the A.P. U. S. history Summer Work Requirements Sheet and understand those summer requirements.  With my parent’s and my signatures below, I agree to complete all of the work mentioned on the Summer Work Requirements sheet, reflecting a high standard of quality.  I further understand that should I fail to complete any of the assignments listed on the Summer Work Requirements Sheet by the due dates indicated, that I will be involuntarily removed from the course, and placed in regular United States history.  I also understand that Mr. Simoncini will allow no exceptions to the provisions stated in the Summer Work Requirements sheet.

_______________________________

_________________________________

Signature of student




Signature of parent or guardian

_______________________________

_________________________________

Date signed





Date signed

*Note: this contract must be signed and returned to Mr. Simoncini by Friday, May 20, 2011.  Students who fail to comply with this requirement will be involuntarily dropped from the course.
Appendix 2: Additional Information

Class website: http://psimonciniohs.net
Grading Criteria

	Evaluation Item
	Normal Frequency
	Possible Points

	Unit tests*
	About every 2-3 weeks
	                   100

	Essays/DBQ
	Every other week
	                 50/100

	Final Exam**
	End each semester
	                   200

	Summer Work***
	Preceding summer
	                   225

	Weekly Question Submissions
	 Weekly
	                     20

	Reading Quizzes
	Occasionally
	                     10

	Class Participation
	Quarterly
	                   100

	Additional Assignments
	Teacher’s Discretion
	                 50-100


* Unit tests will consist of objective (multiple choice) questions and either an essay or a document base question essay.  Most will cover about 3 chapters

** Students who take the national AP U.S. history test will not be required to take the spring semester class final.

***Fall semester only

Make-up work Students who have an excused absence will be allowed to submit make-up work for full credit.  Those who miss work due to unexcused absences must make-up work, but will be awarded fewer points, generally amounting to 60% of full credit.  The teacher will post all homework assignments on an in-class calendar and on the classroom white board, and will put them on the class website.  Students are responsible for knowing what the homework assignments are.

Make-up tests Students who miss tests due to legitimate school activities or excused absences will be able to make them up at a time mutually agreed upon by the student and teacher.  They can earn full credit for the test.  Students who have an unexcused absence during a test day will be permitted to take a make-up test for reduced points (generally no more than 75%).

Extra credit Students may earn up to 30-points of extra credit each quarter by performing additional research and presenting it in a short paper (10-points per submission.)  Additionally, students can earn extra credit points based on the performances of their teams during periodic Jeopardy or other review periods (5 for first place; 3 for second place or serving as an assistant.)

Renaissance Incentives Renaissance incentives will be posted in the classroom.  

Contacting Me I am available to assist students almost every day before school, during brunch or lunch, and after school, usually until 3:30 p.m.  Parents can call me at 847-3007, Ext 221, come by the classroom after school, or send me an e-mail at psimoncini@oakdale.k12.ca.us.  Please do not hesitate to contact me if you are experiencing any difficulty with this course.


To meet the objectives stated on page 1 of this document, Mr. Simoncini offers this contract between himself and the students plus their parents or guardians.  

1. For his part, Mr. Simoncini agrees to:

a. Be in class on time, prepared to deliver instruction and assist students.

b. Be professional and competent in performing his duty as a teacher.

c. Be respectful and appreciative of the cultural differences, differences in learning style, unique talents and special qualities of his students.

d. Grade work fairly and honestly and provide students with timely feedback on their progress and performance.

e. Maintain open lines of communication with students plus parents or guardians.

f. Provide appropriate learning resources to students.

g. Work with students and parents/guardians of students who are experiencing challenges in meeting class standards, to correct problem areas, and get those students back on the right track toward achieving success.

2. For their part, students, supported by parents/guardians, agree to:

a. Abide by all Oakdale High School rules.

b. Abide by all classroom rules, including, but not limited to, the following.

i. Be in class, seated, and prepared for work (to include having all necessary materials ready) on time.

ii. Remove or place in the classroom wastebasket any trash that they may accumulate during a class period.

iii. Maintain high levels of mutual respect for the rights, ideas, creative expressions, and individual differences of all other members of their class, including using appropriate language at all times.

iv. Properly care for all textbooks and classroom furniture and equipment including not writing on any piece of furniture.

v. Actively participate in all class activities scheduled by the teacher.

vi. Not wear headgear of any sort (unless specifically permitted by the teacher), or display or use any electronic devices (CD players, radios, cell phones, pagers, games, etc.) inside the classroom.

vii. Remain seated, be attentive, and not talk to their neighbors unless otherwise told to do so by the teacher.

3. Consequences for violations of the above rules will generally adhere to the following guidelines:

a. First offense: verbal warning.

b. Second offense: one-on-one discussion with the teacher, and possible communication with parent/guardian.

c. Third offense: an additional homework assignment that provides the student with additional training in the rule that has been violated, communication with parent/guardian, possible lowering of the student’s citizenship mark and grade under the heading of “subjective evaluation.”

d. Subsequent offenses: communication with parent/guardian, lowering of student’s citizenship mark, lowering of the student’s grade under the heading of “subjective evaluation,” and probable detention or referral.

4.  After reading the information provided in this document, a parent or guardian should sign, along with the student, in the spaces indicated at the bottom of each page.  Students should bring the signed documents to class and submit them as homework assignments not later than Friday, August 12, 2011.  

 FORMCHECKBOX 
  I have read and understand the information in this document, have no immediate concerns, and agree to abide by all of the rules indicated.

 FORMCHECKBOX 
  I have read the information on this sheet and have the concerns listed below or on the back of this page.

Student’s name________________________________________________

_____________________________

_________________________________

Student’s signature



Parent/Guardian’s signature

_____________________________

_________________________________

Date signed





Date signed

